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ABSTRACT:- This study examined the experiences of General Education Teachers who managed Special
Needs Education learners in inclusive classrooms. It addressed the instructional demands they encountered, the
meanings they assigned to their experiences, the adaptive strategies they used, the support they valued, and the
framework derived from their accounts. The study was guided by Universal Design for Learning, Vygotsky's
Sociocultural Theory, Inclusive Pedagogy, and phenomenology. A qualitative phenomenological design was
employed, and 15 General Education Teachers participated in semi-structured interviews. The transcripts were
analyzed using Colaizzi's seven-step method, including familiarization, extraction of significant statements,
formulation of meanings, thematic clustering, exhaustive description, identification of the fundamental structure,
and participant verification. The results produced 37 subthemes and 12 themes. Teachers described divided
attention, extended preparation, inaccessible materials, assessment difficulties, disruptive behavior, safety
concerns, emotional strain, and perceived unpreparedness. They also interpreted inclusive teaching through
acceptance, fairness, commitment, reflective growth, and resilience. Their adaptive practices included
differentiated and accessible instruction, functional activities, positive reinforcement, calm redirection, peer
assistance, independent tasks, enrichment work, and family communication. Significant support came from
parents, colleagues, SPED teachers, school leaders, and division personnel, although gaps remained in training,
assessment, specialists, materials, technology, funding, and support staff. The study concluded that inclusive
teaching required adaptation, shared responsibility, reflection, and institutional assistance. An Adaptive
Strategies Framework was developed to guide learner review, instructional adjustment, behavior and
participation support, collaboration, professional learning, and school-based assistance. The findings implied
that sustainable inclusion depended on teacher preparation, leadership, resources, specialist access, and family
participation.

Keywords: inclusive education, General Education Teachers, Special Needs Education learners, adaptive
strategies, phenomenology

l. INTRODUCTION

Inclusive education is a continuing priority in ensuring that all learners, including those with Special
Needs Education needs, receive meaningful opportunities to participate, learn, and succeed in school. In this
context, General Education Teachers play an important role in creating inclusive classrooms and responding to
diverse learner needs. However, managing inclusive classrooms may present challenges related to teacher
preparation, resources, classroom management, instructional adaptation, and support systems.

This chapter presents the background and context of the study, focusing on the lived experiences and
adaptive strategies of General Education Teachers managing Special Needs Education learners. It also discusses
research problems, research questions, purpose of the study, scope and delimitations, and definition of key
terms. These sections provide the foundation for understanding the need to explore teachers’ experiences and
develop a context-responsive Adaptive Strategies Framework for inclusive education in Sorsogon City.

Statement of the Problem

This phenomenological study seeks to explore and understand the lived experiences of General
Education Teachers who manage Special Needs Education learners in inclusive classrooms in the Schools
Division of Sorsogon City. It focuses on how participants describe the demands they encounter, how they make
meaning of these experiences, and what adaptive strategies emerge from their narratives. The central research
question is:
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1. How do General Education Teachers describe and make meaning of their lived experiences in managing
Special Needs Education learners in inclusive classrooms?

Specifically, this study seeks to answer the following questions:

2. How do General Education Teachers describe the instructional demands they encounter in managing
Special Needs Education learners in inclusive classrooms?

3. How do General Education Teachers make meaning of their experiences in responding to the diverse
learning, behavioral, and participation needs of Special Needs Education learners?

4. What adaptive strategies do General Education Teachers describe in managing inclusive classroom
situations involving Special Needs Education learners?

5. What forms of institutional, collegial, and professional support do General Education Teachers perceive as
significant in their inclusive teaching experiences?

6. Based on the themes drawn from the lived experiences of the participants, what Adaptive Strategies
Framework may be developed for General Education Teachers managing Special Needs Education
learners?

. METHODOLOGY

This study aimed to explore the lived experiences and adaptive strategies of General Education
Teachers in managing Special Needs Education learners in inclusive classrooms in the Schools Division of
Sorsogon City. The researcher employed a qualitative descriptive phenomenological research design to
obtain a careful description and understanding of the experiences of teachers who directly manage learners with
additional educational needs. The study focused on the instructional, behavioral, relational, emotional, and
institutional demands encountered by the participants, as well as the adaptive practices and support conditions
that emerged from their experiences. Colaizzi’s descriptive phenomenological method was used to analyze the
data and identify significant statements, formulated meanings, themes, and the shared structure of the
participants’ experiences.

Purposive criterion sampling was employed to select participants who had direct and meaningful
experience of the phenomenon under investigation. The study involved 15 General Education Teachers from
the Schools Division of Sorsogon City. Participants were licensed General Education Teachers assigned to
public basic education classrooms, had direct teaching experience with Special Needs Education learners in
inclusive classrooms, did not hold a formal degree or specialization in Special Education, and had at least two
years of teaching experience. Participation was voluntary and required informed consent. Recruitment continued
until the saturation criterion was met, with the final interviews producing repeated meanings without
substantially changing the existing thematic structure.

The primary data-gathering instrument was a semi-structured, in-depth interview guide aligned with
the central research question and specific research questions. The interview guide contained open-ended
questions focusing on instructional demands, teachers’ meaning-making of their experiences, adaptive practices,
significant support, and possible components of an Adaptive Strategies Framework. The guide was reviewed by
the adviser and qualified research or field experts for clarity, ethical sensitivity, and alignment with the
phenomenological purpose of the study. Each interview lasted approximately 45 to 60 minutes and was
conducted either face-to-face in a private location or online through a secure platform. With the participants’
permission, interviews were audio-recorded, while field notes were used to document relevant context,
nonverbal cues, and preliminary analytic observations.

The data were transcribed verbatim and carefully checked against the audio recordings to ensure
accuracy. Participant names and identifying information were replaced with codes, and transcripts were
anonymized before analysis. The data were analyzed using Colaizzi’s seven-step descriptive
phenomenological method, which included familiarization with the transcripts, extraction of significant
statements, formulation of meanings, clustering of themes, development of an exhaustive description,
formulation of the fundamental structure, and participant verification. The analysis resulted in 48 significant
statements, 37 subthemes, and 12 final themes, which represented common experiences, adaptive practices,
and support conditions described by the participants.

The Adaptive Strategies Framework was developed after the phenomenological analysis. Its
components were derived from the final themes and fundamental structure rather than predetermined before data
analysis. The identified adaptive practices and support needs were organized into areas such as learner review,
instructional adaptation, behavior and participation support, shared responsibility, reflective practice, and
institutional assistance. The framework was subsequently reviewed for clarity, coherence, and alignment with
the findings.

To ensure the rigor of the study, the researcher established trustworthiness through credibility,
transferability, dependability, and confirmability. Credibility was supported through detailed interviews,
neutral probing, repeated transcript review, direct quotations, adviser debriefing, and participant verification.
Transferability was addressed through detailed descriptions of the research context and participants.
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Dependability was strengthened through consistent interview, transcription, coding, and documentation
procedures, while confirmability was supported through reflexive journals, bracketing notes, analytic memos,
source-linked coding, participant quotations, and adviser review.

1. RESULT AND DISCUSSION

Based on the data gathered and analyzed through Colaizzi’s descriptive phenomenological method, the

following FINDINGS were revealed:
1. The analysis of the lived experiences of General Education Teachers managing Special Needs
Education learners revealed three major themes concerning instructional demands. These were: a.
Competing Demands on Teacher Attention and Time, which included split attention across learner groups,
extended planning and material preparation, and time, class-size, and lesson-pacing pressure; b. Disability-
Specific Barriers to Access and Assessment, which included sensory and communication access barriers,
curriculum and ability-level mismatch, and alternative assessment and practical-task difficulty; and c.
Unpredictable Behavior, Disruption, and Safety, which included inattention, wandering, tantrums, emotional
outbursts, peer disruption, conflict, safety risks, interrupted lessons, and the need for close supervision.

These findings indicate that General Education Teachers manage multiple responsibilities at the same

time while attempting to respond to the individual needs of SNEd learners and maintain the learning progress of
the whole class. The teachers experienced divided attention, increased preparation, difficulties in adapting
instruction and assessment, and challenges related to behavior and safety. These demands show that inclusive
teaching requires more than placing learners in regular classrooms; it requires continuous adjustment of
instructional practices and classroom support. The findings are consistent with the discussion that teachers
handling learners with special educational needs experience increased classroom responsibilities and divided
attention.
2. The second major finding revealed three themes describing how General Education Teachers made
meaning of their experiences. These were: a. Emotional Strain and Perceived Unpreparedness,
characterized by uncertainty, self-doubt, fatigue, stress, anxiety, frustration, role overload, and concern about
learner progress; b. Acceptance, Care, and Equity as Teaching Commitments, reflected in acceptance,
dignity, fair treatment, patience, empathy, compassion, responsibility, and commitment to inclusion; and c.
Reflective Growth and a More Resilient Inclusive Identity, reflected through learning from classroom
experience, self-study, flexibility, resilience, and strengthened professional identity.

The findings suggest that teachers experienced inclusive education not only as an instructional

responsibility but also as an emotional and professional journey. While limited preparation contributed to
uncertainty and emotional strain, teachers developed stronger commitment to acceptance, fairness, and learner
dignity. Through repeated classroom experiences, reflection, and self-directed learning, they gradually
developed greater flexibility and resilience. However, the findings also indicate that teacher resilience should
not be viewed as a substitute for appropriate training and institutional support.
3. The third major finding identified three adaptive strategies used by General Education Teachers in
responding to the needs of SNEd learners. These were: a. Differentiated, Accessible, and Functional
Instruction, which included task and language simplification, foundational and functional skills, multimodal
and accessible learning materials, individualized pacing, activities, and assessment; b. Calm Behavior Support
and Purposeful Participation, which included calm de-escalation, gentle redirection, positive reinforcement,
achievable participation, and calming, interest-based, and role-based activities; and c¢. Shared Responsibility
for Learning Continuity, which included buddy and peer assistance, collaborative grouping, independent and
enrichment activities, parent communication, and home reinforcement.

The results demonstrate that teachers responded to learner diversity by modifying their instruction,

assessment, classroom activities, and behavioral support. They simplified tasks and language, used different
forms of learning materials, adjusted pacing, and provided activities suited to learner readiness and functional
needs. For behavior concerns, teachers relied on calm redirection, positive reinforcement, and meaningful
participation rather than punishment alone. Collaboration with peers, parents, co-teachers, and other personnel
also helped sustain learning. These findings indicate that adaptive strategies were developed through practical
classroom experience and were strengthened when teachers had opportunities to collaborate and access
appropriate support.
4. The fourth major finding revealed three themes concerning the support and institutional conditions
experienced by the teachers. These were: a. Relational Support Through Families, Colleagues, and
Leaders, including cooperative parents, consultation with SPED teachers and co-teachers, administrative
encouragement, opportunities, and materials; b. Uneven Institutional Capacity and Resource Gaps, including
limited or inconsistent formal support, gaps in specialized materials and assistive technology, limited funding,
and the need for assessment, therapy, specialists, and support personnel; and c. Need for Sustained, Practical
Professional Learning, including practical demonstrations, disability-specific skills, continuous mentoring,
professional learning, and advance preparation.
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The findings show that inclusive education is influenced not only by teachers’ personal efforts but also

by the availability of institutional and professional support. Teachers value assistance from families, colleagues,
SPED teachers, school leaders, and other support providers. At the same time, gaps in materials, assistive
technology, funding, specialist services, and personnel created additional challenges. Participants also expressed
the need for professional development that is continuous and directly connected to actual classroom situations
rather than limited to short or mismatched seminars.
5. The overall findings revealed that General Education Teachers experienced inclusive teaching as a
continuous process of adaptation, reflection, collaboration, and support. The analysis generated 48
significant statements, 37 subthemes, and 12 final themes from the accounts of the 15 participants. The
fundamental structure showed that teachers connected learner review, instructional and behavioral adjustment,
shared responsibility, reflection, and institutional support in managing inclusive classrooms.

The findings further indicate that inclusive teaching involved simultaneous academic, behavioral,

emotional, relational, and organizational responsibilities. Teachers used practical knowledge to adjust tasks,
communication, assessment, behavior support, and learner participation. The integration of Universal Design
for Learning, Vygotsky’s Sociocultural Theory, and Inclusive Pedagogy helped explain how teachers
responded to learner differences through accessible instruction, guided participation, collaboration, dignity, and
belonging.
6. The findings served as the basis for the development of the Adaptive Strategies Framework. The
framework was developed after the phenomenological analysis and was based on the final themes and
fundamental structure rather than predetermined categories. The adaptive practices and support needs were
organized around learner review, instructional adaptation, behavior and participation support, shared
responsibility, reflective practice, and institutional assistance.

The resulting framework presents inclusive teaching as a continuing cycle of review, action,
observation, reflection, and adjustment. It emphasizes that effective inclusion should not depend solely on the
personal resources or endurance of one teacher. Instead, responsibility should be shared among General
Education Teachers, SPED personnel, school leaders, families, specialists, and education authorities. The
findings therefore highlight the importance of coordinated learner support, accessible instruction, behavior and
safety planning, family communication, referral pathways, and sustained consultation between General
Education and Special Education personnel.

V. CONCLUSIONS
Based on the revealed findings, the following CONCLUSIONS are drawn.

1. The General Education Teachers experienced inclusive teaching as a combination of instructional,
behavioral, and safety demands. Divided attention, access and assessment barriers, unpredictable
learner behavior, limited time, class size, scarce materials, and inconsistent specialist assistance
contributed to the challenges encountered in managing Special Needs Education learners.

2. The General Education Teachers experienced inclusion through emotional strain, responsibility, care,
fairness, and professional growth. Although repeated classroom experience helped them become more
reflective, flexible, and adaptable, feelings of uncertainty, fatigue, and stress remained, demonstrating
the continuing need for appropriate preparation and support.

3. The General Education Teachers employed adaptive strategies by modifying instruction, assessment,
behavior support, and learner participation according to individual needs. Differentiated instruction,
accessible materials, functional activities, calm behavioral support, peer assistance, independent tasks,
and family communication helped sustain learner participation and classroom learning.

4. The General Education Teachers received valuable support from families, Special Education teachers,
colleagues, school leaders, and division personnel. However, gaps in assessment services, specialist
assistance, instructional materials, assistive technology, funding, and support personnel indicate the
need for more consistent and sustainable institutional support for inclusive education.

5. The findings established that learner review, instructional adaptation, behavior and participation
support, shared responsibility, reflective practice, and institutional assistance are interconnected
components of inclusive classroom practice. These findings provided the foundation for the
development of the Adaptive Strategies Framework for General Education Teachers managing
Special Needs Education learners.

6. The Adaptive Strategies Framework provides a context-responsive guide for supporting General
Education Teachers in managing Special Needs Education learners. It emphasizes continuous review,
adaptation, collaboration, reflection, and institutional assistance and should be appropriately adapted
according to the needs of the learner, teacher, classroom, and school context.
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Based on the conclusions drawn, the following RECOMMENDATIONS are made.

[1].

[2].

[3].

[4].

[5].
[6].
[7].
[8].
[9].

1.

[10].

[11].

[12].

[13].

The Schools Division Office and school heads may provide classroom-based SPED training,
mentoring, and case consultation for General Education Teachers handling Special Needs Education
learners. The training may focus on accessible instruction and assessment, behavior support, safety
procedures, and effective family communication.

Schools may establish clear assessment and specialist-referral pathways, behavior and safety
procedures, and designated personnel who can assist teachers when concerns arise. These procedures
may be clearly communicated to teachers and families and regularly reviewed for effectiveness.

The Schools Division Office and schools may provide accessible instructional materials, assistive
resources, adequate planning time, and appropriate support personnel based on documented learner
needs. Resource allocation may consider class size, teacher workload, and the level of support required
by learners.

School heads may strengthen collaboration among General Education Teachers, Special Education
teachers, families, and allied professionals through regular case conferences and shared planning. Peer
assistance may be encouraged when appropriate, provided that it remains voluntary, supervised, and
limited to safe and suitable tasks.

General Education Teachers may be encouraged to engage in continuous professional learning,
reflection, and collaboration to strengthen their adaptive strategies in managing Special Needs
Education learners and responding to diverse classroom needs.

Future researchers may conduct further studies on the implementation of the Adaptive Strategies
Framework in different educational settings and examine its contribution to teacher practices, learner
participation, safety, well-being, and access to appropriate support over time.

BIBLIOGRAPHY
Alcosero, A., Carcueva, H., Abasolo, M. C., Arranchado, W. M., & Cabanilla, A., Jr. (2023).
Preparedness of regular teachers in the implementation of inclusive education in the Philippines: A
meta-synthesis. International Journal of Research in Engineering and Science, 11(3), 259-266.
https://doi.org/10.13140/RG.2.2.17249.79205
Balgos, L. R., & Albores, N. J. (2025). Within the classroom doors: Unveiling the lived experiences
of general education teachers in handling learners with special educational needs. International
Journal of Educational Management and Development Studies, 6(1), 27-54.
https://doi.org/10.53378/ijemds.353145
Bolourian, Y., Losh, A., Hamsho, N., Eisenhower, A., & Blacher, J. (2021). General education
teachers' perceptions of autism, inclusive practices, and relationship-building strategies. Journal of
Autism and Developmental Disorders, 52(9), 3977-3990. https://doi.org/10.1007/s10803-021-05266-
4
Byrd, D. R., & Alexander, M. (2020). Investigating special education teachers' knowledge and skills:
Preparing general teacher preparation for professional development. Journal of Pedagogical
Research, 4(2), 72-82. https://doi.org/10.33902/jpr.2020059790
Cancio, B. L., & Lancian, R. (2025). Mainstream beyond labels: A lived experience of general
education teachers teaching learners with special needs. https://ejournals.ph/article.php?id=28763
CAST. (2018). Universal design for learning guidelines version 2.2. CAST.
Colaizzi, P. F. (1978). Psychological research as the phenomenologist views it. In R. S. Valle & M.
King (Eds.), Existential-phenomenological alternatives for psychology (pp. 48-71). Oxford
University Press.
Creswell, J. W., & Poth, C. N. (2022). Qualitative inquiry and research design: Choosing among five
approaches (5th ed.). SAGE Publications.
Department of Education. (2019). DepEd Order No. 021, s. 2019: Policy guidelines on the K to 12
Basic Education Program.
Department of Education. (2021). DepEd Order No. 044, s. 2021: Policy guidelines on the provision
of educational programs and services for learners with disabilities in the K to 12 Basic Education
Program.
EDCOM 1. (2024). Miseducation: The failed system of Philippine education: Year one report.
Second Congressional Commission on Education.
EDCOM 1lI. (2025). Accelerating support for learners with disabilities. Second Congressional
Commission on Education.
EDCOM Il. (2026). Turning point: A decade of necessary reforms. Second Congressional
Commission on Education.

Multidisciplinary Journal www.ajmrd.com Page | 13



file:///C:/Users/admin/AppData/Local/Temp/www.ajmrd.com

The Lived Demands Of Inclusion: A Phenomenological Inquiry Into The Experiences And...

[14]. Guest, G., Bunce, A., & Johnson, L. (2006). How many interviews are enough? An experiment with
data saturation and variability. Field Methods, 18(1), 59-82.
https://doi.org/10.1177/1525822X05279903

[15]. Hennink, M. M., Kaiser, B. N., & Marconi, V. C. (2017). Code saturation versus meaning saturation:

How many interviews are enough? Qualitative Health Research, 27(4), 591-608.
https://doi.org/10.1177/1049732316665344

[16]. Kefallinou, A., Symeonidou, S., & Meijer, C. J. W. (2020). Understanding the value of inclusive
education and its implementation: A review of the literature. Prospects, 49(3-4), 135-152.
https://doi.org/10.1007/s11125-020-09500-2

[17]. Khaleel, N., Alhosani, M., & Duyar, 1. (2021). The role of school principals in promoting inclusive
schools: A teachers' perspective. Frontiers in Education, 6.
https://doi.org/10.3389/feduc.2021.603241

[18]. Lincoln, Y. S., & Guba, E. G. (1985). Naturalistic inquiry. SAGE Publications.

[19]. Mahmood, A., Huang, X., & Rehman, N. (2025). The role of teachers and administrators in

supporting the adaptation of students with special needs in mainstream high schools. Quality
Education for All, 2(1), 35-54. https://doi.org/10.1108/QEA-06-2024-0054

[20]. Manalo, D. B. (2023). Teachers' readiness, implementation, and management support to inclusive
classroom. IOER  International  Multidisciplinary  Research  Journal, 5(1), 1-15.
https://doi.org/10.54476/ioer-imrj/295196

[21]. Marcia, A., & Villar, M. (2025). Receiving teachers' preparedness for inclusive classrooms: The
case of learners with special needs in Valencia City Division.
https://ejournals.ph/article.php?id=31956

[22]. Meyer, A., Rose, D. H., & Gordon, D. (2014). Universal design for learning: Theory and practice.
CAST Professional Publishing.

[23]. Moon, O. (2023). Teachers' readiness and teaching performance in inclusive education: Their

relationship to the implementation of inclusive education program. AIDE Interdisciplinary Research
Journal, 6(1), 65-110. https://doi.org/10.56648/aide-irj.v6il1.94

[24]. Moustakas, C. (1994). Phenomenological research methods. SAGE Publications.

[25]. National Economic and Development Authority. (2016). AmBisyon Natin 2040: The life we want.
Government of the Philippines.

[26]. National Privacy Commission. (2016). Implementing rules and regulations of Republic Act No.
10173, known as the Data Privacy Act of 2012. National Privacy Commission.

[27]. Niadas, G., Quiap, A. M., Sanchez, E., Monterola, M. E., Beniga, V., Tenerife-Cafiete, J. J., Pinili,

L., Espina, R., Abelgas, L., Afiora, H., Capuno, R., & Afiero, M. (2025). Exploring the challenges
and strategies of special education teachers in developing social and adaptive skills. Journal of
Humanities and Social Sciences Studies, 7(10), 1-12. https://doi.org/10.32996/jhsss.2025.7.10.1

[28]. No Child Left Behind Act of 2001, Pub. L. No. 107-110, 115 Stat. 1425 (2002).

[29]. Republic Act No. 10173. (2012). Data Privacy Act of 2012. Republic of the Philippines.

[30]. Republic Act No. 11650. (2022). Instituting a policy of inclusion and services for learners with
disabilities in support of inclusive education act. Republic of the Philippines.

[31]. Rubillar, R. A. (2025). A journey of thousand miles begins with one step: Implementing inclusive

education in receiving schools as experienced by general education teachers.
https://ejournals.ph/article.php?id=30281

[32]. Salvafia, L., & Protacio, A. (2025). Navigating inclusive classrooms: English language teachers'
narratives of teaching students with special needs. https://ejournals.ph/article.php?id=28132
[33]. Sanchez, D., & Adajar, S. (2025). Perceived challenges of junior and senior high school teachers in

the implementation of inclusive education among learners with special educational needs.
https://ejournals.ph/article.php?id=32464

[34]. Sigalla, L. E., & Kimario, H. F. (2025). Customizing classrooms: How teachers can adapt education
to fit student needs. European Journal of Contemporary Education and E-Learning, 3(3), 38-59.
https://doi.org/10.59324/ejceel.2025.3(3).04

[35]. UNESCO. (2020). Global education monitoring report 2020: Inclusion and education: All means
all. UNESCO.

[36]. United Nations. (2015). Transforming our world: The 2030 Agenda for Sustainable Development.
United Nations.

[37]. Vygotsky, L. S. (1978). Mind in society: The development of higher psychological processes.

Harvard University Press.

Multidisciplinary Journal www.ajmrd.com Page | 14



file:///C:/Users/admin/AppData/Local/Temp/www.ajmrd.com

